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The Treaty of Lake Poygan in 1848 
 

Wisconsin DPI  Standards Alignment: 
Social Studies B.4.1 – Identify and examine various sources of information that are used 
for constructing an understanding of the past, such as artifacts, documents, letters, diaries, 
maps, textbooks, photos, paintings, architecture, oral presentations, graphs, and charts. 
 
Social Studies B.4.7 – Identify and describe important events and famous people in 
Wisconsin and United States history. 
 
Social Studies B.4.10 – Explain the history, culture, tribal sovereignty, and current status 
of the American Indian tribes and bands in Wisconsin. 
 
Social Studies B.8.4 – Explain how and why events may be interpreted differently 
depending upon the perspectives of participants, witnesses, reporters, and historians. 
 
Social Studies B.8.10 – Analyze examples of conflict, cooperation, and interdependence 
among groups, societies, or nations. 
 
Social Studies E.4.12 – Explain how beliefs and practices, such as ownership of property 
or status at birth, may lead to conflict among people of different regions or cultures and 
give examples of such conflicts that have and have not been resolved. 
 
Social Studies E.4.14 – Describe how differences in cultures may lead to understanding 
or misunderstanding among people. 
 
Goal:  Students will see the Treaty of Lake Poygan in 1848 as an example of the type of 
agreements made by the United States Government with Native groups to facilitate the 
settlement of Wisconsin by Yankee and European settlers. 
 

Objectives: 1)  Students will state in one sentence why the Treaty of Lake Poygan in                  
1848 was so important to both the Menominee and the U.S. Government. 
2) Students will be able to state in one sentence why the Treaty of Lake 

Poygan in 1848 was so controversial. 
3) Students will read the historic or paraphrased text of the Treaty of 

1848. 
4) With a partner, students will create a diagram or chart detailing what 

each side signing the treaty gave up and what they each gained. 
   

Background Information for  Teachers: 

 The Treaty of October 18, 1848 was a very important treaty made between the 

U.S. Government and the Menominee people.  The treaty was considered to be important 



because in it, the Menominee ceded the rights to all of their lands in Wisconsin to the 

United States Government.  In exchange for their land, the Menominee were to receive 

land in Minnesota known as the “Crow Wing”  country plus $350,000.  The money would 

cover the costs of moving the tribe to their new homeland and would also provide for 

grants and annual payments to members of the tribe. 

 However, the treaty was also controversial.  The Menominee who signed the 

treaty were not recognized as government leaders according to the laws of the tribe.  

Because the proper representatives did not sign the treaty, many Menominee did not 

recognize it as a legal document.  But, the Federal Government did recognize it and 

insisted on enforcing it.  Also, it is believed that confusion existed as to whether or not 

the Menominee would be allowed to stay on the land even after giving title of it to the 

U.S. Government.  This treaty was eventually replaced with the treaty of 1854. 

 Two versions of the treaty follow:  one is an excerpt of the treaty of 1848, using 

the original language (accompanied by a glossary); the other is a version paraphrased for 

younger readers.  Depending upon the reading level of your students, choose a version of 

the treaty for them to read silently.  Later, have students choose a partner with whom to 

create a diagram/chart listing what the Menominee and U.S. Government each gave up in 

the treaty and a second chart detailing what each group gained.  (This activity can be 

done as a class with younger groups.)  Also have students who have practice in long 

division figure out the cost per acre if the government gave the Menominee $350,000 for 

600,000 acres (58¢ per acre).  The government could then sell the land for around 70¢ an 

acre.  How much money would the government receive from sale of this land?  



($420,000)  What profit did the government make off of the Menominee land?  ($70,000)  

Do students think that this deal was “ fair”  to the Menominee?   

 

Explain to your students that the Treaty of Lake Poygan of 1848 is only one of many 

treaties made between the United States Government and sovereign Indian nations.  

Because treaties were written in English and translated to Indians by government 

employed officials, the meanings could be misconstrued or important points glossed over.  

In addition, due to the differences in Native and white philosophies, the same word or 

phrase may have different meanings for each group.  The concept of land ownership is 

one example of this.  It was not unusual for the United States Government to negotiate 

treaties with those they recognized as tribal leaders, but who were not in fact recognized 

as leaders according to the laws and traditions of the tribe.  Also, promises made through 

the treaty process often went unfulfilled.  These circumstances resulted in the use of 

treaties against Wisconsin Indian tribes and in a lack of trust of the U.S. Government by 

the tribes.  For more examples of treaties made between the U.S. and Wisconsin Indian 

tribes, look in Patty Loew’s  Indian Nations of Wisconsin. 



Text from the Or iginal Treaty of Lake Poygan of October  18, 1848  
between the Menominee Nation and the United States of Amer ica 

 
[The following are the] Articles of a treaty made and concluded at Lake Pow-aw-hay-
kon-nay, in the State of Wisconsin on the eighteenth day of October, one thousand eight 
hundred and forty-eight, between the United States of America, by William Medill, a 
commissioner duly appointed for that purpose, and the Menomonee tribe of Indians, by 
the chiefs, headmen, and warriors of said tribe. 
 
Article I.  It is stipulated and solemnly agreed that the peace and friendship now so 
happily subsisting between the Government and people of the United States and the 
Menomonee Indians shall be perpetual. 
 
Article II.  The said Menomonee tribe of Indians agree to cede and do hereby cede, sell, 
and relinquish to the United States all their lands in the State of Wisconsin, wherever 
situated. 
 
Article III.  In consideration of the foregoing cession, the United States agree to give, and 
do hereby give, to said Indians for a home, to be held as Indians’  lands are held, all that 
country or tract of land ceded to said United States by the Chippewa Indians of the 
Mississippi and Lake Superior in the treaty of August 2, 1847, and the Pillager band of 
Chippewa Indians, in the treaty of August 21, 1847, which may not be assigned to the 
Winnebago Indians, under the treaty with that tribe of October 13, 1846, and which is 
guarantied to contain not less than six hundred thousand acres.   
 
Article IV.  In further and full consideration of said cession, the United States agree to 
pay the sum of three hundred and fifty thousand dollars, at the several times, in the 
manner, and for the purposes following, viz . . .  
 
To the chiefs, as soon after the same shall be appropriated by Congress as may be 
convenient, to enable them to arrange and settle the affairs of their tribe preparatory to 
their removal to the country set apart for and Given to them as above, thirty thousand 
dollars . . . 
 
In such manner and at such times as the President shall prescribe, in consideration of 
their removing themselves, which they agree to do, without further cost or expense to the 
United States, twenty thousand dollars . . . 
 
To be laid out and applied under the direction of the President, in the establishment of a 
manual-labor school, the erection of a grist and saw mill, and other necessary 
improvements in their new country, fifteen thousand dollars . . .  
 
And the balance, amounting to the sum of two hundred thousand dollars, to be paid over 
to the tribe, as Indian annuities are required to be paid, in ten equal annual instalments 
commencing with the year one thousand eight hundred and fifty-seven, and when their 
annuities or annual instalments under the treaty of 1836 shall have ceased . . . 



Paraphrase of the Treaty of Lake Poygan of 1848 
 

This legal agreement is made at Lake Poygan in Wisconsin on October 18, 1848 between 
William Medill, as a representative of the Government of the United States of America, 
and the chiefs, leaders, and warriors of the Menominee tribe of Indians. 
 
Article I.  It is decided and agreed that the Menominee and the Government of the United 
States should continue to be friends with each other forever. 
 
Article II.  The Menominee agree to give up the rights to all of their lands in Wisconsin.  
They will sell their lands to the United States Government and will move off of them. 
 
Article III.  In exchange, the United States Government will give the Menominee land 
that it got from the Chippewa Indians in an August 2, 1847 agreement and from the 
Pillager Band of Chippewas in an August 21, 1847 agreement.  This land cannot be given 
to the Winnebago Indians because of an October 13, 1846 agreement.  The parcel of land 
is guaranteed to be at least 600,000 acres. 
 
Article IV.  Also, the United States Government agrees to pay the Menominee Indians 
$350,000 as follows:  (some sections are left out here) 
 $30,000 to the chiefs to prepare the tribe to move to their new lands. 

 
$20,000 once they have moved to the new lands without asking the U.S. 
Government for more money to help them move. 
 
$15,000 to build a mill to grind grains and a sawmill on their new lands. 
 
The remaining $200,000 will be paid as equal annual payments for ten years 
beginning in 1857, after payments agreed upon in the 1836 treaty have ended. 



Glossary for  the Treaty of Lake Poygan of 1848 
 

Treaty – An agreement made between two independent, self-governing nations or 
bodies.  
 
concluded – Made legal, certified 

Lake Pow-aw-hay-kon-nay – Lake Poygan 
 
duly appointed – Assigned to a task 
 
Menomonee – Another spelling for Menominee 
 
stipulated -- Determined 
 
solemnly – Sincerely, with every intention of holding true to the agreement 
 
cede – To hand over 
 
hereby – By virtue of this treaty 
 
relinquish – To give up 
 
foregoing – Preceding, previously mentioned 
 
Pillager band of Chippewa Indians – This was a group of Chippewa (Ojibwa) 

Indians that moved into Northern Minnesota after defeating a group of 
Dakota.  They pushed into the Leech Lake area in the 1760s.  They were 
probably known as the “Pillager Band” because of their warlike behavior 
and bravery. 

 
guarantied – Another spelling for guaranteed 
 
in further and full consideration of – In exchange for 
 
in the manner, and for the purposes following, viz . . . – The money will be used 

for the following purposes and distributed in the following ways 
 
appropriated – Set apart for a particular use 
 
preparatory – Prior to, in preparation for 
 
prescribe -- Determine 
 
removing themselves – Moving off the ceded lands to another area 
 



laid out and applied – Planned and implemented 
 
manual-labor – Work done by humans without machines; work requiring physical 

strength 
 
erection of a grist and saw mill – Building of a grist mill for grinding grains and a 

saw mill for cutting lumber 
 
annuities – Annual payments 
 
instalments – Another spelling for installments 
 
commencing – Beginning.  Ten equal annual instalments commencing . . . The 

annual payments would begin in 1857.  They would be divided into 10 
equal portions given one per year over the next 10 years. 

 
ceased – Ended 



Photo Analysis 
“ Sewing Class at School for  Indian Children”  

 
Wisconsin DPI  Standards Alignment: 
Social Studies B.4.1 – Identify and examine various sources of information that are used 
for constructing an understanding of the past, such as artifacts, documents, letters, diaries, 
maps, textbooks, photos, paintings, architecture, and presentations, graphs, and charts. 
 
Social Studies B.4.10 – Explain the history, culture, tribal sovereignty, and current status 
of American Indian tribes and bands in Wisconsin. 
 
Social Studies B.8.1 – Interpret the past using a variety of sources, such as biographies, 
diaries, journals, artifacts, eyewitness interviews and other primary source materials, and 
evaluate the credibility of the sources used. 
 
Social Studies E.4.6 – Give examples of group and institutional influences such as laws, 
rules, and peer pressure on people, events, and culture. 
 
Social Studies E.4.8 – Describe and distinguish among the values and beliefs of different 
groups and institutions. 
 
Goal:  Students will be able to describe the Indian Boarding School experience of 
Wisconsin Indian children. 
 
Objectives:  1)  Students will employ observational, synthesis, and analytical skills to 

analyze a historic photo. 
2) Students will read the primary source document “Teaching the Indians”  

together as a class. 
3) Students will employ observational, synthesis, and analytical skills to 

analyze a primary source document.    
4) Students will make an affective statement probing their own feelings 

about the experiences of Wisconsin Indian children in boarding schools. 
 
 
 
 
Study the photo, “Sewing Class at School for Indian Children.”   Complete the following 
questions to help you better understand what story the photo tells.   
 
 
 
 
 
 
 
 



 
Sewing Class at Lac du Flambeau U.S. Government School for Indian children.  Female students 

posed at their sewing machines and work tables.  Lac du Flambeau, Wisconsin, 1895.  Photo courtesy 
of the Wisconsin Historical Society.



Use the chart below to note the people, objects, and activities shown in the photo. 
People Objects Activities 
   
   
   
   
   
   
   
   
   

 
1) Based upon the observations you have listed above, list three things that you think 

might be important about this photograph. 
 
 
 

2) The girls shown here are Native American students at an Indian Boarding School 
in the late 1800s.  Based upon what you know of Woodland Indian culture, are the 
students learning about their own culture, or are they learning the ways of another 
culture?  What evidence in the photo leads you to this conclusion? 

 
 
 
 

3) The girls stayed at dormitories in the school while attending classes there.  Do 
you think that their lives at the school were similar to or different from their lives 
at home with their families?  Why or why not? 

 
 
 
 

4) What do you think these girls were expected to learn from such classes as the one 
shown here? 

 
 
 

5) There are no male students pictured in this photo.  While the girls took sewing 
classes, what kinds of classes do you think the boys took?



“Teaching the Indians”  – Milwaukee Sentinel, February 17, 1895 
 

TEACHING THE INDIANS 
THE GOVERNMENT SCHOOLS IN SHAWANO COUNTY 
NEARLY ALL OF THE INDIANS CAN NOW TALK ENGLISH 
 
Besides the Common Branches of Learning the young Indians are Instructed in 
Farming, Wagon Work, Shoemaking and other Industrial Arts – Girls are Taught 
Housekeeping, Sewing and Dressmaking 
 
Shawano, Wis., Feb. 15 – The United States government has shown faith in the value 
of education for its Indian wards – a faith that has been more than justified by the 
results of the educational work at the government schools which are in successful 
operation in all parts of the country where the Indian population is large enough to 
justify it. 
 
Northern Wisconsin affords a fine opportunity for educational work among the 
Indians and this work is being especially well done on the Oneida, Stockbridge and 
Menominee reservations in Shawano county.  
 
In the winter of 1865 the only Indian school in Shawano county was located at 
Keshena, about eight miles north of Shawano city on the Menominee reservation.  
The school house was a little one-story wooden building with high board seats, and 
the teachers were Mrs. Rosella Dousman (better known among the Indians as 
“Mother Dousman”) and her two daughters, Misses Kate and Jane Dousman. 
 
The winter of 1895 shows that in this part thirty years great progress has been made 
in educational work among the Indians.  The schools are now housed in large and 
comfortable buildings with efficient teachers, and every educational advantage; with 
a course of nine years and a list of text books similar to those used in the state 
schools. 
 
The school houses at Keshena [consist] of the government buildings, with a building 
for boys, one for girls, a large industrial workshop, a farm barn and 170 acres of 
farming land, the buildings include sleeping and boarding accommodations for about 
150 pupils.  The employees number sixteen – seven male and nine female – of whom 
five are Indians.  The superintendent is Leslie Watson, who ranks high as an educator 
and has been superintendent for several years.   
 
At Oneida is located another government school with two brick school houses, an 
industrial building, a farm barn and a farm of eighty acres.  The buildings furnish 
accommodations for about eighty-five pupils.  The superintendent is Charles F. 
Peirce. 
 



In addition to the government boarding schools there are several day schools, as 
follows:  Stockbridge reservation, attendance 40; Oneida reservation No. 1, 30; 
Oneida reservation No. 2, 21; Oneida reservation No. 3, 35. 
 
The Menominee Indian reservation has three day schools with an attendance of over 
100. 
 
In addition to the government boarding schools there are tw[o] large contract 
boarding schools.  St. Joseph’s (Catholic) at Keshena, has accommodations for 200 
pupils and eleven teachers.  The government pays $108 for each pupil per annum.  
The Wittenberg (Lutheran) school is located in Wittenberg, Shawano county, and has 
accommodations for about 200 pupils.  The superintendent is A. Jacobson and the 
pupils come largely from the Winnebago Indians scattered over Northern Wisconsin 
and numbering about 170 families with no reservation . . . 
 
 . . . Plain, substantial and uniform clothing is furnished the pupils and each is given 
two suits, with an extra pair of trousers for the boys, and three dresses for the girls.  
All are kept well mended and suffice for a year’s use, with a better suit for Sundays 
and holidays.  In addition, pupils are furnished with suitable underwear, nightclothes, 
handkerchiefs, over coats, cloaks, shoes, stockings, and overshoes. 
 
The dormitories are furnished with p[l]ain substantial furniture, and supplied with 
necessary toilet articles, including soap, towels, mirrors, combs, hair, shoe, nail and 
tooth brushes and whisk brooms, which enable the pupils to form habits of personal 
neatness. 
 
The requirements at the government contract schools are similar to those in the 
boarding schools.   
 
Instruction in music is given in all of the schools, and there are at Keshena two good 
brass bands, the players in which are Indian pupils, who have been taught by Prof. 
Campbell. 
 
The industrial teachers instruct the boys in farming, shoemaking, wagon work, 
blacksmithing, woodworking, etc.  The girls are instructed in dressmaking, sewing of 
every variety and housekeeping. 
 
The government [requirement] at all schools is that the pupils have suitable mental, 
moral and industrial training with wholesome food, suitable clothing, sufficient 
warmth and good water; also that sanitary laws and regulations are complied with and 
that the buildings shall be kept in good repair, properly heated, lighted, ventilated and 
well cared for, and medical attendance and supervision provided. 
 
In 1865, it was uncommon to hear an Indian – man, woman or child – speak English; 
now nearly the entire tribe, except the older Indians, speak English fluently. 
 



“Teaching the Indians”  Ar ticle Analysis 
 

Wisconsin DPI  Standards Alignment: 
Social Studies B.4.1 – Identify and examine various sources of information that are 
used to construct an understanding of the past, such as artifacts, documents, letters, 
diaries, maps, textbooks, photos, paintings, architecture, oral presentations, graphs, 
and charts. 
 
Social Studies B.4.10 – Explain the history, culture, tribal sovereignty, and current 
status of the American Indian tribes and bands in Wisconsin. 
 
Social Studies B.8.1 – Interpret the past using a variety of sources, such as 
biographies, diaries, journals, artifacts, eyewitness interviews, and other primary 
source materials, and evaluate the credibility of sources used. 
 
Social Studies E.4.2 – Explain the influence of factors such as family, neighborhood, 
personal interests, language, likes and dislikes, and accomplishments on individual 
identity and development. 
 
Social Studies E.4.8 – Describe and distinguish among the values and beliefs of 
different groups and institutions. 
 
English Language Ar ts A.4.3 – Identify and summarize main ideas and key points 
from literature, informational texts, and other print and non-print sources. 
 
English Language Ar ts A.4.4 – Summarize key details of informational texts, 
connecting new information to prior knowledge. 
 
English Language Ar ts A.8.1 – Select, summarize, paraphrase, analyze, and 
evaluate, orally and in writing, passages of texts chosen for specific purposes. 
 
English Language Ar ts A.8.3 – Provide interpretive responses, orally and in writing, 
to literary and nonliterary texts representing the diversity of American cultural 
heritage and cultures of the world. 

 
 

1) When was this newspaper article written? 
 
 
 

2) For what audience was the article written? 
 
 
 
 
 



3) List three things the author said that you think are important. 
 
 
 
 
 

4) Where were the boarding schools mentioned by the author located?  Where were        
the day schools and contract schools (run by private, non-governmental agencies) 
located?  

 
 
 
 
 

5) What kind of instruction was provided for boys?  For girls? 
 
 
 
 
 

6) What subjects did the students learn at the schools that they might not have 
learned from their parents and other elders in the tribe? 

 
 
 
 
 

7) What things might the students have learned from their parents and tribal elders 
that they were not taught at the schools? 

 
 
 
 

8) The last sentence of the article says, “ In 1865, it was uncommon to hear an Indian 
– man, woman or child – speak English; now nearly the entire tribe, except the 
older Indians, speak English fluently.”   Indian children who attended boarding 
schools were forced to speak English and often punished if they spoke their native 
language.  Why do you think this was?  What would a consequence of this be for 
that child or for their tribe?   

 
 
 
 
 

9) Name some consequences of Indian students attending boarding schools rather 
than living with and learning from their parents? 



10) Why do you think the U.S. government wanted Indian children to attend 
government or contract schools?  Cite evidence from the article to support your 
conclusion. 

 
 
 
 
 

11) This article has good things to say about Indian boarding schools.  Do you think 
the experience of boarding schools was positive for Indian children and their 
families?  The article says, “  . . . great progress has been made in educational 
work among the Indians.”   What is the definition of progress?  Would everyone 
involved – the U.S. government, white citizens, AND Native peoples – describe 
what happened at the boarding schools as progress?  Would you? 

 
 
 
 
 

12)  How do you think you would feel if the government made you leave your friends, 
family, and community to go to a boarding school? 



Noah White’s Story:  A Ho-Chunk Indian Goes to Boarding School 
 

Social Studies B.4.1 – Identify and examine various sources of information that are 
used to construct an understanding of the past, such as artifacts, documents, letters, 
diaries, maps, textbooks, photos, paintings, architecture, oral presentations, graphs, 
and charts. 
 
Social Studies B.4.10 – Explain the history, culture, tribal sovereignty, and current 
status of the American Indian tribes and bands in Wisconsin. 
 
Social Studies B.8.1 – Interpret the past using a variety of sources, such as 
biographies, diaries, journals, artifacts, eyewitness interviews, and other primary 
source materials, and evaluate the credibility of sources used. 
 
Social Studies E.4.2 – Explain the influence of factors such as family, neighborhood, 
personal interests, language, likes and dislikes, and accomplishments on individual 
identity and development. 
 
Social Studies E.4.8 – Describe and distinguish among the values and beliefs of 
different groups and institutions. 
 
English Language Ar ts A.4.3 – Identify and summarize main ideas and key points 
from literature, informational texts, and other print and non-print sources. 
 
English Language Ar ts A.4.4 – Summarize key details of informational texts, 
connecting new information to prior knowledge. 
 
English Language Ar ts A.8.3 – Provide interpretive responses, orally and in writing, 
to literary and nonliterary texts representing the diversity of American cultural 
heritage and cultures of the world. 

 
Goal:  Students will come to see the boarding school experience from a Native person’s 
point of view. 
 
Objectives:   

1) Students will read a portion of a transcript of an oral history interview 
regarding Noah White’s boarding school experience. 

2) Students will reflect on this interview in a journal format. 
3) Students will imagine what it would have been like to be in a situation similar 

to Noah White.  They will write a letter home describing the emotions they 
believe they might feel if they were not allowed to speak their own language, 
taught to forget their own culture, made to work for half the day, and not able 
to see family members for years. 

 
In June of 1970, Mr. Noah C. White sat down with Mr. Herbert Hoover, an interviewer 
for the American Indian Research Project.  Mr. Hoover was collecting what are called 



oral histories for the research project.  An oral history tells the story of everyday people 
through the voice of those who experience it.  According to the Alberta Youth and 
Heritage Learning Source website, “Oral histories are created when one person (the 
interviewer) interviews another person (the interviewee) about a specific time period in 
the interviewee’s life or a specific topic they can recall.”   
(http://www.youthsource.ab.ca/teacher_resources/oral_lesson1.html)  While history 
textbooks concentrate on telling the history of political figures, important events, or 
significant trends, oral history tells us the story of individuals responding to or living in 
the midst of those people, trends, or events.  Oral histories help us to learn the history of 
those who are sometimes left out of textbooks.   
 
Noah White was a Ho-Chunk Indian.  He attended a government-run boarding school in 
Genoa, Nebraska for11-12 years.  In his interview with Herbert Hoover, he talked about 
his experiences at this school.  Read the following excerpt of the interview to hear about 
what those years were like for him. 
 
 
Q:  You were talking about the government school, and I was interested in some of the 
things you said a few minutes ago.  You said for one thing that you weren’ t allowed to 
speak Indian. 
 
A:  That is quite true.  See, I went into school without being able to talk English at all, so 
they had to have an interpreter from my own tribe to interpret for me for the first year or 
so, until I began to learn the English language.  And then after that, we were forbidden to 
speak our own language, and we were taught to forget our culture and learn everything 
we could about the white man’s ways, this modern way of living. 
 
Q:  That was in the 20’s? 
 
A:  That was in the 20’s and up to the middle 30’s. 
 
Q:  You said toward the end there that you were allowed to dance. 
 
A:  Yes, Commissioner Collier had some of that changed so that in some of these Indian 
schools we would be able to send for our Indian costumes to hold tribal dances during 
commencement week.  But it didn’ t last too long because the school closed up.  But in 
most of the schools today now, they are trying to revive all of the traditions of the various 
tribes.  They are trying to teach basket weaving, bead work, and they are trying to teach 
tribal dances and tribal singing.  And in some places they even teach the languages; the 
various Indian tribes are trying to bring back their own languages.  There are quite a few 
of them that have lost their language. 
 
Q:  What did they teach you there at that school? 
 
A:  Well, it’s mostly academics just like any other high school, with history, science, and 
anything pertaining to academics.  For half of the day, for the boys that were from the 



seventh grade on up, we had to work half a day in order to help in maintaining the school.  
We could learn any kind of vocation that we wanted to learn.  They didn’ t have welders 
then, they used to call it blacksmithing; and you could learn crop farming, or poultry, or 
you could learn truck farming.  And they had a hog farm there, they had a dairy farm 
there.  Just about anything – you could go into music or carpentry.  They had a baking 
school there – anything that the individual wanted to learn, they could pick it up. 
 
Q:  Did you march at that school? 
 
A:  Yes, it was on the same basis as a military school. 
 
Q:  It was? 
 
A:  Yes.  It was nothing to see children five years old learning how to drill like they do in 
the services today. 
 
Q:  How about the food and the places you slept? 
 
A:  Well, for the larger boys they had smaller dormitories.  They had regular officers just 
like they do in the service.  The officers slept two or three to a room, four to a room; but 
the other students slept in large dormitories where there were sometimes ten, fifteen to a 
dormitory.  Some even maybe about twenty in a dormitory.  They had large dormitories 
there.  And the smaller boys all lived in large dormitories, some in larger rooms.  The 
only ones that had small rooms were the officers.  They had a captain for each company, 
and they had majors, and that ran along the same line in our girls’  dormitories.  They had 
the same thing. 
 
Q:  Did they ever send you home to see your relatives? 
 
A:  Well, some of them got to go home every summer to see their parents and everything, 
but I was one of the unfortunate ones; I didn’ t get a chance to go home at all for 13 years. 
 
Q:  You didn’ t? 
 
A:  No. 
 
Q:  Your father had died though, hadn’ t he? 
 
A:  Yes, my father died.  Then after my father died, I was sent to the government school.  
See there were a lot of half orphans and a lot of orphans there, and they grew up right in 
the government school.  One thing nice I found out about a government school is you 
learned discipline.  If nothing else, you disciplined yourself; and you can tell between the 
students that went to a government school and the ones that didn’ t. 
 



(Research data obtained through the archives of the South Dakota Oral History Center, 
Institute of American Indian Studies, University of South Dakota, Vermillion, SD (AIRP 
0507).) 
 
What is your reaction to Noah White’s interview about his boarding school experience?  
What are the things that he seemed to like about boarding school?  What are the things 
that he did not seem to like?  What are your impressions of life at boarding school?  
Write a journal entry answering these questions and reflecting on: 
 

·  The military nature of the school 
·  The inability of students to speak their own languages or practice their 

culture. 
·  The subjects taught at the school, including vocations (jobs) 
·  The dormitories 
·  The ability or inability of students to visit with their families 

 
Re-group as a class to give students a chance to share their journal entries.   
 
Imagine that you are sent away to a boarding school similar to that Noah White attended.  
At this boarding school, you wouldn’ t be allowed to speak your native language (English 
or whatever you normally speak).  You have to drill like the military, marching in lines 
and obeying orders.  You are not allowed to play games or sing songs familiar to you.  
You sleep in a dormitory with perhaps 14 other children.  You attend classes for half of 
the day, but then you go to work on the school’s farm in order to learn the trade of 
farming and to supply food for the school cafeteria.  You must wait years before seeing 
your family.  Write a letter home that expresses your feelings at being in such a situation. 
 
 
 
 



Mountain Wolf Woman 
A Short Biography 

 

                           
Mountain Wolf Woman with her two daughters, Lena Whitepine (Shegonee) and 

Josephine Whitepine (Mike).  Photo courtesy of Wisconsin Historical Society 
 
 
Mountain Wolf Woman was a Winnebago (Ho-Chunk) woman who lived during a time 
of great cultural change for her people.  Born in 1884, she lived to be 76 years old and 
died in November of 1960.  It was an era during which the Ho-Chunk people adopted 
(either of their own choice or because they were forced to) many customs and traditions 
of white people.  In the late 1880s and early to mid 1900s, Ho-Chunk ways of dressing, 
speaking, worshipping, and educating their children were changing due to pressure by 
white settlers and the U.S. government.  The types of housing in which Ho-Chunk lived 
and their ways of making a living also changed.  These changes can be traced through 
Mountain Wolf Woman’s stories about her own life. 
 



In the 1920s, a man named Paul Radin published the autobiography of Mountain Wolf 
Woman’s brother, Crashing Thunder.  After reading the story of Crashing Thunder, 
Nancy Oestreich Lurie, a curator at the Milwaukee Public Museum, was introduced to 
Mountain Wolf Woman.  She was interested to learn about how the life of a Ho-Chunk 
woman compared to that of a Ho-Chunk man, and she soon discovered that Mountain 
Wolf Woman’s story could help her learn just that.  Because Mountain Wolf Woman had 
grown up in the same family – with the same parents, a similar education, and in the 
same location and time period as those described by Crashing Thunder in his 
autobiography, it was easier to discover how their lives differed because one was a boy 
and one was a girl and not because of other reasons.  Soon, Nancy Oestreich Lurie sat 
down with Mountain Wolf Woman to hear her story.  The book, Mountain Wolf Woman, 
Sister of Crashing Thunder:  The Autobiography of a Winnebago Indian was the result. 
 
Goal:  Students will gain insight into the everyday life of a Ho-Chunk Indian in the late 
1800s to mid 1900s, a time of great cultural change. 
 
Objectives: 1)  Students will read two excerpts from Mountain Wolf Woman, Sister of                           

Crashing Thunder:  The Autobiography of a Winnebago Indian. 
2) Students will write short answers to observation, synthesis, and 

analysis questions about the excerpts. 
3) Students will communicate orally to the class ways in which their 

experiences are similar to or different from that of Mountain Wolf 
Woman. 



Excerpts from Mountain Wolf Woman, Sister of Crashing Thunder:  The 
Autobiography of a Winnebago Indian 

 
 At the place where they hunted, father and older brother killed as many deer as 
they would need for a feast.  They set aside ten deer on a high, narrow rack made for 
storing meat.  They cut down crotched poles and set them up in a rectangle with poles 
across the crotches and other poles forming a platform, similar to the open-sided square 
shelters used as sun shades, but narrower and higher.  They put the deer on it and covered 
them with the hides. 
 Once there was a lot of snow on the ground when we went back home.  We had 
come in wagons and when we went back the wagon wheels made a loud noise rolling 
over the snow.  We always returned to our home at Black River Falls where we ordinarily 
lived.  Other Winnebago also did this.  They too went away some place, wherever they 
chose to go to hunt, and then they would give a feast.  Father and all the Indians used to 
give feasts.  Father used to hold big feasts, ten fireplaces they said.  The row of fireplaces 
used to stretch off into the distance.  Many Indians attended and father used to feed a 
wigwam full of people.  There we would dance all night.  Sometimes children were 
named at feasts.  This is what they used to do time and again.  Sometimes, those who had 
been fasting would then eat at the feast.   
 That is what my older brother Hágaga did, he alone fasted.  Hénaga did not have 
any patience with such things, but brother Hágaga fasted in the woods.  My father built a 
shelter for them to live in and they slept there four nights.  But my older brother Hénaga 
did not do that.  Hénaga came home during that time.  Mother wept.  “Why did you do 
that?  Why did you do that?”  she said.  “Oh,”  he said, “ I am sick of it so I stopped.”   But 
brother Hágaga stayed there.  He was trying to remain until feast time.  When it was 
about time for the feast, father and his nephews built the lodge and made all the 
preparations for it.  All these kinsmen that father would invite to the feast he could make 
work for him.  That is what they did.  Brother was allowed to return at the time of the 
feast since at that time one who fasts for a vision may eat. 
 When he was about to return they went around the lodge with a deer hide.  They 
took a deer hide around the morning he was going to come back.  Brother Hágaga must 
have been a little boy at the time they were taking this white deer hide and dancing with 
it.  It seemed to be a very pleasant time.  There brother cried to the Thunders.  Our aunts 
and older sisters heard my older brother crying and they cried too, they said.  Today they 
do not do that any more. 
 My older sister Hi� akega and I also used to fast.  They used to make us do this.  
We would blacken our cheeks and would not eat all day.  That was at the time of the 
hunting I have told about, before we returned from hunting.  We used to blacken our 
cheeks with charcoal at the time father left in the morning to go hunting.  We used coals 
from the fire to blacken our cheeks and we did not eat all day.  I used to play outside but 
my older sister used to sit indoors and weave yarn belts.  When father returned from 
hunting in the evening he used to say to us, “Go cry to the Thunders.”   When father was 
ready to eat he would give us tobacco1 and say to us, “Here, go cry to the Thunders.”   

                                                 
1 Tobacco is a sacred plant for many Native tribes.  Tobacco is scattered to offer a prayer and thanksgiving 
to the creator.  The “Thunders”  mentioned here may be the birds of the sky, such as the eagle (called a 
“Thunderer”  in the Menominee Creation story.) 



Just as it was getting dark my sister and I used to go off a certain distance and she would 
say to me, “Go stand by a tree and I am going to go farther on.”   We used to stand there 
and look at the stars and cry to the Thunders.  This is what we used to sing: 
  “Oh, Good Spirits 
   Will they pity me?  Here am I, pleading.”  
 
 We used to sing and scatter tobacco, standing there and watching the stars and the 
moon.  We used to cry because, after all, we were hungry.  We used to think we were 
pitied.  We really wanted to mean what we were saying.   
 When we finished with our song we scattered tobacco at the foot of the tree and 
returned home.  When we got back home father ate and we ate too.  We did not eat all 
day, only at night, and when we had finished eating we put the dishes away.  Then father 
used to say, “All right, prepare your bedding and go to bed and I will tell you some 
stories.”   I really enjoyed listening to my father tell stories.  Everybody, the entire 
household, was very quiet and in this atmosphere my father used to tell stories.  He used 
to tell myths, the sacred stories, and that is why I also know some myths.  I do not know 
all of them any more, I just remember parts of stories. 



Mountain Wolf Woman Excerpt # 1 Activity 
 

Wisconsin DPI  Standards Alignment: 
Social Studies B.4.3 – Examine biographies, stories, narratives, and folk tales to 
understand the lives of ordinary and extraordinary people, place them in time and 
context, and explain their relationship to important historical events. 
 
Social Studies B.4.10 – Explain the history, culture, tribal sovereignty, and current status 
of the American Indian tribes and bands in Wisconsin. 
 
Social Studies B.8.1 – Interpret the past using a variety of sources such as biographies, 
diaries, journals, artifacts, eyewitness interviews, and other primary source materials, and 
evaluate the credibility of the sources used. 
 
Social Studies E.4.3 – Describe how families are alike and different, comparing 
characteristics such as size, hobbies, celebrations, where families live, and how they 
make a living. 
 
English Language Ar ts A.8.1 – Establish purposeful reading and writing habits by using 
texts to find information, gain understanding of diverse viewpoints, make decisions, and 
enjoy the experience of reading. 
 
English Language Ar ts A.8.1 – Select, summarize, paraphrase, analyze, and evaluate, 
orally and in writing, passages of texts chosen for specific purposes. 
 
English Language Ar ts A.8.3 – Provide interpretive responses, orally and in writing, to 
literary and cultural heritage and cultures of the world. 
 
Read the excerpt from Mountain Wolf Woman’s autobiography aloud as a class.  Have 
the students answer the following questions either as a class or individually. 
 

1) This excerpt from Mountain Wolf Woman’s autobiography tells about a time 
when her father went to do what? 

 
2) What time of year did the Winnebago (Ho-Chunk) traditionally hunt?  What 

evidence from the story can you cite that tells you this? 
 
 

3) Where did Mountain Wolf Woman and her family ordinarily live?  Is this where 
her father hunted?   

 
 

4) During the hunt what did Mountain Wolf Woman’s brothers do?  What did 
Mountain Wolf Woman and her sister Hi� akega do while their father was 
hunting? 

 



 
5) How do you think Mountain Wolf Woman felt about fasting?  What clues in the 

story helped you to come to this conclusion? 
 
 

6) When their father returned from hunting, what did he instruct the two girls to do?  
Why do you think he had them do this? 

 
 

7) Who do you think the Thunders are? 
 
 

8) What did the whole family do following the hunt? 
 
 

9) How did Mountain Wolf Woman’s evening end?   
 
 
Ask the students how they think the Native way of hunting compared to the way that 
European Americans hunted in the mid 1800s (and even today.)  How does the way that 
non-Indian people hunted compare to the activities surrounding the hunt described here?  
Did non-Indians fast and cry to the spirits, offering them tobacco in a prayer of 
thanksgiving?  Did they ask permission of the animal to take its life so that they may eat 
its meat or use its hide?  Was a huge feast (“ ten fireplaces”) held to celebrate the success 
of the hunt?  Scattering tobacco and asking an animal’s permission to take its life are 
practices still used by many Native people today.  Do any of the student’s family 
members hunt?  What kind of practices or ceremonies do they use when hunting and how 
do they compare to the Native practices?  You may want to have students write a journal 
entry describing what they think one of Mountain Wolf Woman’s father’s feasts would 
have been like.  What activities might happen at such a feast?  What would the mood of 
the people be like?  What would the food taste like after a day of fasting? 



Excerpt # 2 from Mountain Wolf Woman, Sister of Crashing Thunder:  The 
Autobiography of a Winnebago Indian 

 
There was an old man who was my grandfather, and I used to help him in various 

ways.  I always gave him food.  He liked to eat.  That is the way old people are.  If you 
give food to an old person and he really likes it, that is very good.  The thinking powers 
of old people are strong and if one of them thinks good things for you, whatever he 
wishes for you, you will obtain that good fortune.  That is what they always said.  I used 
to give things to this old man.  He wore buckskin moccasins, he always wore Indian 
shoes.  He did not like hard-soled shoes, so I used to make buckskin moccasins for him.  
He appreciated whatever I did for him.  If I ever went to a town and there was a 
secondhand store I always looked at the pants, big pants, and if a pair seemed the right 
size, and a shirt, I bought them.  I would give them to him.  “Grandfather,”  I used to say 
to him, “ I bought these things for you.”  

“Oh, granddaughter,”  he used to say, “ you are doing a great kindness.”  
Quite often I did things of that sort for him.  I often fed him.  If he were coming 

by on the road when it was close to mealtime I would call to him, “Grandfather, come 
and eat.”   

“Oh, good!”  he would say.  He would come and eat there and he would be so 
grateful. 

Sometimes if there was a coat that seemed the right size, one of those nice 
overcoats, if I could afford things of that sort I would buy them and give him such things 
. . .  

. . . Then he said, “Granddaughter, you have helped me with many things.  What 
do you wish?  You have helped me in many ways and given me many things.  What is it 
that you want?  Tell me.  Merely the fact that you give me food is good.  You give me 
food and ask me to eat and you even give me clothing.  You have certainly treated me 
very well.  You have done many kindnesses for me.  Tell me whatever it is that you 
want.”  

“Yes, grandfather, I have always liked the Indian medicines.  I have a lot of 
children and I even have grandchildren.  I do not always have money to pay for the 
doctor.  I know it is a fact that the Indian medicines help people.  I always like the Indian 
medicines.2”  

“Oh, granddaughter, you have certainly said something worthwhile.  You have 
asked for a very good thing.  You said a good thing.  You are going to have something 
valuable.  I am old, I feel sorry for my medicines.  I am thinking, it is going to be the end 

                                                 
2 Tobacco, Cedar, Sage, and Sweetgrass are four sacred plants that are used as medicines.  Native 
medicines are not necessarily “ taken”  or eaten.  Sometimes, Native medicines do not treat a physical 
ailment, but are used to purify or cleanse the body or an area.  They are also offerings to the spirits, given in 
thanksgiving.   The medicines are also symbols:  Tobacco represents the east, Cedar the south, Sage the 
west, and Sweetgrass the north.  Tobacco is offered in thankfulness, when seeking knowledge or advice, or 
when a Pipe is present.  The Elders say to hold tobacco in your left hand because it is closest to your heart.  
Cedar is burned and used as a purifier.  It lets off a pleasant scent.  Elders say that putting Cedar in your 
shoes will make goodness come your way.  Sage is also burned as a purifier, but it gives a spicy scent.  
Sweetgrass has a sweet scent that is stronger when it rains or when it is burned.  Sweetgrass is often braided 
like the hair of Hashnaki (Mother Earth).  Each of the three strands of the braid has a meaning:  body, 
mind, or spirit.   



of these medicines.  That is what I am thinking and my heart is sad for them.  My son 
does not care for Indian medicines.  He does not think much of Indian medicines.  He 
uses only one medicine, peyote.  He thinks that is cures whatever is wrong with him.  He 
cares nothing for those Indian medicines.  What you are saying is very good, 
granddaughter.  I like that.  A long time ago when you were a little girl this was meant to 
occur.  Way back then you were working for it.  When mother used to give medicines to 
the white people you used to help her by being her interpreter.  Since that time these 
medicines were going to be yours.  You have been working for them since long ago.  You 
have been working for this.  Today it has come about. 

“ It is good.  You will prescribe Indian medicines.  I used to do this; now you will 
do it.  The power will all be yours.  You are not yet holy, but these medicines are holy.”  – 
I did not know what he meant by that, but he said --, “These medicines are going to talk 
to you.  If someone sets his mind on you, that is, he is going to buy medicines from you, 
you will know it before they come to you.  And when they come to you, say to them, 
‘You will be cured.’   If you put your mind to it intensely, that is where you will have 
your power.  Then you will give them Indian medicines.  You are going to be a medicine 
woman.  You are going to cure sickness.  This redounds to your honor, my 
granddaughter.”  

This is what my grandfather said to me.  � aqisánei� gahinigra, 
Náqiwa� kwaxopiniga, he was called.  I learned his medicines.  He told me all of them, so 
I know a lot of good medicines. 
 
 



Mountain Wolf Woman Excerpt # 2 Activity 
 
Wisconsin DPI  Standards Alignment: 
Social Studies B.4.3 – Examine biographies, stories, narratives, and folk tales to 
understand the lives of ordinary and extraordinary people, place them in time and 
context, and explain their relationship to important historical events. 
 
Social Studies B.4.10 – Explain the history, culture, tribal sovereignty, and current status 
of the American Indian tribes and bands in Wisconsin. 
 
Social Studies B.8.1 – Interpret the past using a variety of sources such as biographies, 
diaries, journals, artifacts, eyewitness interviews, and other primary source materials, and 
evaluate the credibility of the sources used. 
 
Social Studies E.4.13 – Investigate and explain similarities and differences in ways 
cultures meet human needs. 
 
English Language Ar ts A.8.1 – Establish purposeful reading and writing habits by using 
texts to find information, gain understanding of diverse viewpoints, make decisions, and 
enjoy the experience of reading. 
 
English Language Ar ts A.8.1 – Select, summarize, paraphrase, analyze, and evaluate, 
orally and in writing, passages of texts chosen for specific purposes. 
 
English Language Ar ts A.8.3 – Provide interpretive responses, orally and in writing, to 
literary and nonliterary texts representing the diversity of American cultural heritage and 
cultures of the world. 
 
Read the second excerpt from Mountain Wolf Woman’s autobiography aloud as a class.  
Have the students answer the following questions either as a class or individually. 
 

1) What kinds of things did Mountain Wolf Woman give to the old man? 
 
 

2) Mountain Wolf Woman tells the reader about the Winnebago (Ho-Chunk) belief 
about old people.  What is this belief?  What do you think she meant by “ thinking 
powers”? 

 
3) What was the old man’s reaction to all of the things that Mountain Wolf Woman 

did for him?  What does he want her to tell him? 
 

4) What does Mountain Wolf Woman ask of the old man?  What reasons does she 
give for making this request? 

 



5) The old man is very happy with Mountain Wolf Woman’s request.  He is glad to 
have someone take an interest in his medicines.  Why do you think he feels this 
way?  Cite evidence from the story that you used to come to this conclusion. 

 
6) Usually, Native people are born into a path of becoming a medicine man or 

woman.  In other words, they are born into a family that has a tradition of 
medicine people.  What events from Mountain Wolf Woman’s childhood told the 
old man that she would one day become a medicine woman? 

 
7) What do you think the old man refers to when he say “medicines”  (hint:  read the 

footnote)?  Are they similar to or different from the medicines your family uses 
today? 

 
8) For Native people the medicines have certain powers.  What are these powers? 

 
9) How do you think that being a medicine woman will change Mountain Wolf 

Woman’s life? 
 
Ask the students if anyone in their families is a doctor or a pharmacist.  As a class, talk 
about what kind of training that person went through to get their position.  How is that 
training different or similar to what Mountain Wolf Woman went through to become a 
medicine woman?  Book learning is very important in anglo culture, but non-book 
learning is much more valued in Native culture.  Are there some things that cannot be 
learned from a book?  Give an example.  According to the editor of the autobiography, 
the old man that Mountain Wolf Woman calls grandfather in this story is actually her 
brother-in-law as well as her first cousin twice removed (the son of her mother’s father’s 
father’s brother.)  He had married two of her older sisters in succession.  However, 
because he was much older than Mountain Wolf Woman and because she “desired to 
learn sacred information from him, she stressed the relationship of grandfather as 
connoting greater respect than the joking relationship of brother-in-law.”  (Nancy 
Oestreich Lurie, Mountain Wolf Woman, Sister of Crashing Thunder:  An Autobiography 
of a Winnebago Indian, p. 134)  Grandfather was a title of respect that Mountain Wolf 
Woman used with the old man.  What ways do we show people respect?   
 


